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Overview
President’s Comments
In keeping with the College of Lake County’s commitment to transparency, we are publishing
the 2016-17 Annual Accountability Report. The purpose of this report is to provide a sense of how well
CLC has advanced our mission of delivering high-quality, accessible learning opportunities to advance
student success and strengthen the diverse communities that CLC serves. While it is important to note
our progress, it is also necessary to identify areas where we must make improvements. In publishing this
report I seek to provide the community with an honest, balanced appraisal of where we are and where
we are headed.
The information contained in this report suggests that we are making strides forward particularly
in areas that correspond with student progress toward completion. For example, the percent of full-time
CLC students retained from one fall term to another is at its highest rate in the past seven years (72%)
and CLC now ranks third among its peers in regard to its combined full- and part-time retention rate
(64%). In addition, the percent of students meeting credit hour thresholds within two years is also at its
highest rate in recent history. These indicators bode well for students’ eventual on-time graduation and
transfer. Despite recent gains in student progress, however, we still find that the majority of our students
need remedial math coursework and that fewer students are successfully completing math within their
first year at the college and fewer still are going on to become college-ready in math.
In order to make gains in student success, it is important for the college to have financial
stability. While, CLC has fared better than some in recent financial climate in Illinois, the college is
expecting a 37% decline in state grant funding in fiscal year 2017 as compared to fiscal year 2013.
While the college has managed to offset this loss with other sources of revenue, such as a 30% increase
in Foundation funds raised since fiscal year 2013, the college will need to continue identifying ways to
increase revenue, conserve resources, and cut costs.
The following pages will describe specific outcomes related to our college’s strategic goals and
key objectives and will detail additional steps we are undertaking to advance our vision of serving as an
innovative educational institution offering exceptional learning experiences and being recognized for
student success, and business and community partnerships.
A significant volume of data has been analyzed and presented here. The intention is to provide
significant measures and track them over time. This report is meant to spur conversations and to have us
ask ourselves how we can do better, even in areas where we are meeting our marks.

Girard W. Weber, Ph.D.
President, College of Lake County
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Accountability at the College of Lake County
Accountability at the College of Lake County is grounded our commitment to continuous
improvement. To illustrate our commitment, the Annual Accountability Report summarizes outcomes on
key performance measures accepted throughout the higher-education profession and by state and federal
governments, and are used to rate colleges and guide funding allocations.
This report provides indicators of how well CLC has met its mission of delivering high quality,
accessible learning opportunities that advance student success and strengthen the diverse communities
we serve. The Accountability Report is organized around the college’s Strategic Goals of advancing
student learning, completion and success; maximizing educational opportunity and equity is student
outcomes; diversity, promoting global engagement, sustainability and wellness; and enabling a culture
of innovation and excellence. In order to advance these goals, the college must prudently allocate its
scarce resources and plan for future facility needs. To that end, this report also presents measures of
operational effectiveness. To test whether we are effective at meeting all of these goals, we challenge
ourselves with these propositions: 1) our outcomes should be showing improvement from year to year;
2) when compared to our peer institutions in northeastern Illinois, if we are below average we should
make efforts to reach that norm; 3) if we are at the norm for our peers, we should strive to become one
of the best three in our peer group; and 4) if we are among the leaders in our peer group, we should set
our sights on becoming a national leader.
Careful examination of the results in this document prompts us to routinely review and update
the tasks we undertake in fulfilling these goals. Each year the college undertakes no less than three yearlong innovation and improvement projects that are intended to advance these goals. This document
communicates the extent to which the improvement projects have advanced the institutional goals.
While this report summarizes the status of the college in meeting important overall outcomes, we use
other methods to evaluate the costs and results of our specific improvement initiatives. Often the results
of individual initiatives take semesters and years to become evident in measures, such as our graduation
rate. And often by undertaking concurrent innovation and improvement activities, it becomes difficult to
attribute the outcomes, like graduation, to a single activity. Rather, overall outcomes such as
improvements in graduation are the fruits of our collective efforts. The individual activities which
advance these overall goals are evaluated elsewhere. All of our programs are assessed using
methodology appropriate for each project with outcomes that can be associated directly with them.
Interested readers are encouraged to contact the college for details about particular programs.
What follows are summary measurements of the college’s more general outcomes. Often we
compare our results to neighboring community colleges in northeastern Illinois, using the most current
information available, even though some of those data may be somewhat dated. We also report data
about ourselves using our own record-keeping systems to provide the most current information.
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The College of Lake County’s Mission Statement
The College of Lake County is a comprehensive community college that delivers high
quality, accessible learning opportunities to advance student success and strengthen the diverse
communities we serve.
The College of Lake County’s Vision Statement
The College of Lake County strives to be an innovative educational institution offering
exceptional learning experiences and to be widely recognized for student success, business and
community partnerships and for the achievements of faculty, staff and alumni.
The College of Lake County’s Strategic Goals
The College of Lake County engages in a collaborative review of its strategic goals,
periodically revising them in light of the changing needs of our community. Through dialogue in
our governance structure, the college proposes strategic goals for adoption by our Board of
Trustees. The goals for fiscal year 2016-17 are to:
I.

Advance student learning, success and completion.
The college will help students identify and work toward their educational goals and
prepare to participate in the workforce.

II.

Maximize educational opportunity and equity in student outcomes.
The college will enhance, develop and promote educational opportunities and work to
increase enrollment and external partnerships.

III.

Promote excellence in the areas of Diversity, Global Engagement, Sustainability, and
Wellness as strengths within the college and Lake County community.
The college will strive to build an inclusive community that recognizes, values and
respects people of all cultures and ways of life while cultivating social justice, global
citizenship and environmental responsibility.

IV.

Enable a culture of innovation, excellence and continuous improvement.
The college will promote employee engagement to create and sustain a culture of high
performance, intellectual growth, collaboration and innovation that supports continuous
improvement of academic programs and college processes.
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Understanding the Array of Measurement Systems
The college uses multiple sources of information in measuring institutional effectiveness. Where
possible the college refers to data sources available to the public, including the U.S. Department of
Education and the Illinois Community College Board. The college also participates in non-governmental
accountability initiatives. CLC has been a member of the Voluntary Framework for Accountability since its
inception in 2012. These nationwide initiatives permit the college to benchmark its progress against national
norms of student success, access to higher education and operational efficiency. Key data sources are
described below:
Community College Survey of Student Engagement (CCSSE)
CCSSE is an in-class student survey. The survey instrument is designed and tabulated by Center for
Community College Student Engagement. CLC administers the CCSSE in alternating even-numbered
years. It assesses student usage and satisfaction with core services such as teaching, advising and
extracurricular activities. CCSSE also assesses student effort and engagement in their education. CCSSE is
administered nationally, and allows CLC to benchmark against other participating colleges on these
measures.
Illinois Community College Board (ICCB)
ICCB is the state coordinating board for community colleges. ICCB’s databook is used to locate measures
such as student enrollment and completion, staff and faculty employment, finances and other items. Each
community college reports these measures to the ICCB, which makes them available to the public and
allows for benchmarking against our peers.
Integrated Postsecondary Education Data System (IPEDS)
IPEDS is a system of interrelated surveys conducted annually by the U.S. Department of Education’s
National Center for Education Statistics (NCES). The college is required to supply information to IPEDS in
order to be eligible to administer federal student financial aid. This information includes characteristics of
the students enrolled, the number and types of certificates and degrees conferred, the number of employees
in various classifications, costs of attendance, and details about student financial assistance. Data used for
comparative purposes are available on the NCES website.
Voluntary Framework for Accountability (VFA)
The VFA is an accountability framework conducted by the American Association of Community Colleges.
The VFA’s measures encompass the full breadth of the community college mission and the diversity of
students’ goals and educational experiences. The VFA gauges student progress and outcomes including precollegiate preparation (such as developmental education and Adult Basic Education), academic progress
and momentum points, completion and transfer measures, and workforce outcomes for career and technical
education.
Data Warehouse
The data warehouse is a tool used by the College of Lake County to calculate a wide array of statistics
about students attending the college. Data come from the college’s student information system. The data
warehouse provides useful data specific to CLC, but does not provide comparison data from other
institutions.
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Institutional Effectiveness Measures
Goal 1: Advance Student Learning, Success and Completion
Major outcomes
Figure 1. Graduation and Transfer Rate Comparison

Combined Full-Time Graduation and Transfer Rate Comparison
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52.4% 53.3% 53.7% 54.2% 54.0% 54.7% 56.9%
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44.9% 44.5% 41.6% 40.7% 41.1% 38.1% 37.5%

Figure 2. Full-Time Graduation Rate by Peer
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Figure 3. Full-Time Transfer Rate by Peer

Definition: The graduation and transfer rate is the proportion of each cohort that earned an Associate’s degree or
long-term certificate within three years, earned a short-term certificate within two years, or transferred to another
college or university within three years. A cohort consists of all first-time, full-time, degree or certificate-seeking
students enrolling in college for the first time after high school in a fall semester. A full-time student is enrolled in
12 or more credit hours in the first fall term. The most recent graduation and transfer outcomes available are for
the cohort that began four years prior to current academic year.
Explanation: In fall 2012, the college implemented a process of automatically awarding degrees and certificates
to qualified students. By auto awarding, the college grants degrees and certificates to qualified students without
requiring students to first petition the college for those awards. This process accounts for some of the changes in
graduation and transfer rates, especially for the fall 2010 and fall 2011 cohorts.
CLC’s peer institutions include: College of DuPage, Elgin Community College, Joliet Junior College, Moraine
Valley Community College, Oakton Community College, Triton College, Waubonsee Community College, and
William Rainey Harper College.
CLC Target: Surpass the peer leader by reaching a 57% combined graduation and transfer rate in 5 years. The
rate will need to increase approximately 2 percentage points annually in order to meet this goal.
Source: IPEDS
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Figure 4. Graduation and Transfer Rates by Race/Ethnicity

Definition: First-time, full-time, degree or certificate-seeking students entering CLC are grouped into a cohort
each fall term. These cohorts are tracked for a three-year period for IPEDS and ICCB reporting. Students who
graduate have completed a degree or certificate within 150% of normal time for their program. Students who have
transferred have not completed a degree or certificate, but have been identified as enrolling at another institution
within the three-year period. The most recent graduation and transfer outcomes available are for the cohort that
began four years prior to current academic year.
Source: ICCB

Figure 5. Graduate Employment and Wages

FY Graduated
Total
Fiscal Year
Graduates
Tracked
FY 2011
724
FY 2012
795
FY 2013
848

Post 1st Quarter
% Working
Avg Wage
in Industry
41.57%
46.79%
43.16%

$7,441.15
$7,790.89
$6,454.94

Post 4th Quarter
% Working
in Industry

Avg Wage

47.38%
49.18%
48.76%

$9,016.00
$9,602.80
$8,057.93

Definition: Graduates are grouped by fiscal year of award (e.g. FY 2013 includes the terms of summer 2012, fall
2012 and spring 2013). Post quarter refers to each three-month period after the graduation date; the three months
that make up the post 1st or post 4th quarter depend on the term of graduation (e.g. graduated in Spring, Summer,
or Fall). Post 1st quarter is the first three months after graduation; post 4th quarter is the last three months in the
year following graduation. The percent working is the number of graduates who found employment in an
industry related to their CLC program of study as of the 1st or 4th quarters after they graduate out of the total
number of graduates tracked. Average wage is based on graduates who were employed during the quarter.
Explanation: Overall, about 50% of CLC graduates find employment in industry within a year of graduating.
CLC tracks graduates’ employment and earnings to help monitor the success of academic programs in preparing
students for gainful employment.
Source: Illinois Department of Employment Security
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Momentum toward student success and learning
Figure 6. Fall-to-Fall Retention of Full-Time Students

Figure 7. Full and Part-Time Retention by Peer

Definition: The fall-to-fall retention rate is the proportion of students who enrolled in or graduated by the fall
term following their first fall term. A full-time student is enrolled in 12 or more credit hours per semester.
Explanation: First year (fall-to-fall) retention is an important milestone indicating progress toward graduation or
transfer and a measurement of student progress used nationally. The most recent fall-to-fall retention rates
available are for the cohort that began fall 2014.
CLC Target: Approach the peer leader by reaching a full-time cohort fall-to-fall retention rate of 75% in 5 years
(fall 2019 cohort). The rate will need to increase .60 percentage points annually in order to reach this target.
Source: IPEDS
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Figure 8. Fall-to-Spring Retention of Full-Time Students

Definition: For this measure, IPEDS first-time, full-time cohorts initially identified by ICCB were tracked from
their first to second term. Students who were enrolled in or graduated by the spring term following their initial
fall term were considered retained. Students who completed a certificate before their first spring term were also
considered retained.
Explanation: First term (fall-to-spring) retention is an important milestone indicating progress toward graduation
or transfer.
CLC Target: Increase the full-time cohort fall-to-spring retention rate to 90% in 5 years (fall 2020 cohort). The
rate will need to increase 0.81 percentage points annually in order to reach this target.
Source: Data Warehouse, E1, and IPEDS Full-time cohorts
Figure 9. Credit Hour Threshold, Part-Time Students
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Definition: The part-time credit hour threshold is the number of part-time, first-time, degree or certificate-seeking
students who earned 24 or more college level credits (including developmental) or completed a degree/certificate
during their first two academic years divided by the total number of part-time students in a cohort.
Explanation: Part-time students who complete 24 credits within two years of starting at the college have
demonstrated progress toward graduation or transfer.
Source: Data warehouse, E1, and IPEDS Cohorts
Figure 10. Credit Hour Threshold, Full-Time Students

Definition: The full-time credit hour threshold is the number of full-time, first-time, degree or certificate-seeking
students who earned 42 or more college level credits (including developmental) or completed a degree/certificate
during their first two academic years divided by the total number of full-time students in a cohort.
Explanation: Full-time students who complete 42 credits within two years of starting at the college have
demonstrated progress toward graduation or transfer.
Source: Data warehouse, E1, and IPEDS Cohorts
Figure 11. Math Success in First Year
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Definition: For this measure, IPEDS first-time, full-time cohorts initially identified by ICCB were tracked over
their first year. Students who successfully completed a developmental or college level Math course (i.e. those
who earned a grade of C or better) are considered to have met this milestone.
Explanation: Previous research at CLC has shown correlation between early success in Math and higher
graduation and transfer rates for IPEDS cohorts.
Source: Data warehouse, E1, and IPEDS Cohorts
Figure 12. English Success in First Year

Definition: For this measure, IPEDS first-time, full-time cohorts initially identified by ICCB were tracked over
their first year. Students who successfully completed (with a grade of C or better) a developmental or college
level English or English Language Instruction (ELI) course are considered to have met this milestone.
Explanation: Recent first-time, full-time IPEDS cohorts have been more likely than previous cohorts to
successfully complete an English or ELI course within their first academic year at CLC. Most academic
programs at CLC require some English or ELI coursework, making this measure a good indicator of progress
toward completing a program of study.
Source: Data warehouse, E1, and IPEDS Cohorts
Figure 13. Developmental Progress, Math

VFA 2yr
Cohort

Cohort
Total

2011-2013

Completed Highest Dev
Math

Developmental Need Math

Completed College Level
Math
N
%

N

%

N

%

3,617

2,388

66%

481

20%

337

14%

2012-2014

3,984

2,628

66%

431

16%

276

11%

2013-2015

3,961

2,635

67%

422

16%

246

9%

Definition: The percent of students in the main VFA cohort who 1) successfully completed the highest level
developmental math course within two years of entering the college and 2) completed a college level math course
within two years of entering the college, out of those demonstrating developmental need in math through
placement test scores or enrollment in a developmental math course.
Source: VFA
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Figure 14. Developmental Progress, English

VFA 2yr
Cohort

Cohort
Total

2011-2013
2012-2014
2013-2015

3,617
3,984
3,961

Completed Highest Dev
English
N
%
445
53%
491
56%
444
55%

Developmental Need English
N
845
879
802

%
23%
22%
20%

Completed College English
N
265
296
280

%
31%
34%
35%

Definition: The percent of students in the main VFA cohort who 1) successfully completed the highest level
developmental English or English Language Instruction (ELI) course within two years of entering the college and
2) completed a college level English course within two years of entering the college, out of those demonstrating
developmental need in English through placement test scores or enrollment in a developmental English or ELI
course.
Explanation: ELI was not factored in to the 2011 VFA cohort outcomes for English, therefore the percent of
students completing the highest level of developmental English is lower than for the 2012 and 2013 cohorts.
Source: VFA

Increase student learning
Figure 15. Academic Challenge, CCSSE Benchmark

Definition: Academic Challenge data points represent standardized composite scores of nine items related to the
academic challenge benchmark as identified by CCSSE; these items relate to “the nature and amount of assigned
academic work, the complexity of cognitive tasks presented to students, and the rigor of examinations used to
evaluate student performance" (CCSSE, 2014). These scores are presented in comparison to a national cohort
consisting of CCSSE participating schools for the past 3 years with a standardized composite score of 50 on each
measure. The CCSSE survey is conducted biennially during the spring semester.
CLC Target: Surpass the score of CCSSE's top performing colleges in 2016 by reaching an Academic Challenge
score of 57 by 2022 (three CCSSE administrations).
Source: Community College Survey of Student Engagement (CCSSE)
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Figure 16. Student Satisfaction with Educational Experience

Definition: Data represent the percent of CCSSE respondents who indicated their entire educational experience at
CLC was either good or excellent. Data are presented in comparison to an average rating among all participating
Illinois Community College CCSSE respondents. The CCSSE survey is conducted biennially during the spring
semester.
CLC Target: Surpass our own highest percent of students satisfied with the educational experience at CLC
(89.0% in 2005) by reaching a 90% satisfaction rate by 2022 (3 CCSSE administrations).
Source: Community College Survey of Student Engagement (CCSSE)
Figure 17. Learning Outcomes Feedback, CCSSE
How much has your experience at CLC contributed to your knowledge, skills, and personal development in the following areas (very much/quite a bit):
CCSSE Survey Item (CLC Learning Outcome)
Thinking Critically and Analytically (Critical Thinking)
Writing Clearly and Effectively (Communication)
Speaking Clearly and Effectively (Communication)
Solving Numerical Problems (Quantitative Literacy)
Understanding People of Other Racial and Ethnic Backgrounds (Social and Cultural Awareness)
Using Computing and Information Technology (Technical and Information Literacy)

2005

2007

2010

2012

2014

2016

60.4%
51.8%
48.9%
42.6%
39.9%
48.9%

59.5%
54.2%
51.0%
47.3%
42.7%
53.6%

67.3%
59.8%
56.2%
51.5%
44.1%
55.0%

65.2%
59.9%
56.5%
44.9%
44.9%
56.4%

70.8%
62.1%
57.6%
53.0%
49.8%
58.4%

72.6%
63.6%
59.0%
59.8%
52.0%
57.5%

Note: there is not a CCSSE item that aligns with the Reading learning outcome.

Definition: Learning Outcomes data represent the percent of respondents indicating very much or quite a bit in
regard to how much their experience at CLC contributed to their knowledge, skills, and personal development in
areas that align with current CLC student learning outcomes. The CCSSE survey is conducted biennially during
the spring semester.
CLC Target: Surpass the CCSSE Illinois Community College Cohort average by 2022 (three CCSSE
administrations). In cases where CLC is already higher than the Illinois cohort average, the target is to surpass the
average of the overall CCSSE participating institutions by 2022 (three CCSSE administrations). In cases where
CLC is already higher than the CCSSE average, the target is to surpass its own personal best score by 2022.
Source: Community College Survey of Student Engagement (CCSSE)
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2022
Target
73.0%
64.0%
60.5%
60.0%
60.0%
59.0%

Figure 18. Industry Certification Rates

Program
Registered Nurse
Dental Hygienist
Radiologic Technologists
Emergency Medical Technician

FY 2012
94.8%
100.0%
100.0%
99.1%

FY 2013
86.7%
100.0%
100.0%
90.6%

FY 2014
80.0%
100.0%
100.0%
98.8%

FY 2015
93.0%
100.0%
100.0%
97.1%

FY 2016
TBD
90.0%
100.0%
TBD

Definition: The licensure pass rate is based on the number of students who passed licensure examinations
in their field out of the total who tested from CLC. The most recently available licensure passing rates are
for students taking the exam two years prior to the current fiscal year.
Source: CLC Dental Hygiene, Emergency Medical Technology, Medical Imaging Departments; ICCB; Illinois
Department of Financial and Professional Regulation

Goal 2: Maximize Educational Opportunity and Equity in Student Outcomes
High school market share
Figure 19. High School Market Share
2014
2015
Enrolled at
CLC Fall
2014

% Enrolled
at CLC Fall
2014

Spring 2015
Graduates

331
431
405
325
390
486
435
511
316
488
480
79
174
387
912
340
1,040
281
923
497

84
10
135
88
97
33
23
48
81
50

52
292
63
227
113

25%
2%
33%
27%
25%
7%
5%
9%
26%
10%
28%
44%
22%
37%
8%
15%
28%
22%
25%
23%

9,231

1,818

19.70%

High School (Public Only)

Spring 2014
Graduates

Antioch High School
Deerfield High School
Grant Community High School
Grayslake Central
Grayslake North
Highland Park High School
Lake Forest High School
Lake Zurich High School
Lakes Community High School
Libertyville High School
Mundelein High School
New Tech @ Zion-Benton East
North Chicago Community High School
Round Lake High School
Adlai Stevenson High School
Vernon Hills High School
Warren Township High School
Wauconda High School
Waukegan High School
Zion-Benton High School
Total

133

35
39
144
71

2016

Enrolled at
CLC Fall
2015

% Enrolled
at CLC Fall
2015

305
412
442
349
309
511
379
468
374
493
540
88
139
432
930
324
1,056
276
926
489

74
9
157
96
117
36
14
51
71
57

308
408
426
349
373
509
432
463
355
515
503
78
129
514
914
286
993
355
962
495

73
18
137
100
126
35
23
58
79
44

57
265
44
232
118

24%
2%
36%
28%
38%
7%
4%
11%
19%
12%
23%
26%
18%
35%
8%
18%
25%
16%
25%
24%

52
270
75
249
103

24%
4%
32%
29%
34%
7%
5%
13%
22%
9%
20%
31%
16%
34%
7%
18%
27%
21%
26%
21%

9,242

1,797

19.40%

9,367

1,831

19.55%

126

23
25
151
74

Spring
Enrolled % Enrolled
2016
at CLC Fall at CLC Fall
Graduates
2016
2016

103

24
21
176
65

Definition: High school market share is the proportion of local public spring high school graduates who enrolled
at CLC in the following fall term.
CLC Target: Increase the high school market share to 25% by 2021. If the number of high school graduates
were to remain the same as in 2016, this would result in an additional 511 students enrolling at CLC by
2021.
Source: High School Feedback Report
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Figure 20. Dual Credit Enrollment

Headcount
Seats Taken
Credit Hours

AY 2012
1,073
1,492
5,330

AY 2013
1,140
1,670
5,905

AY 2014
1,268
1,800
6,311

AY 2015
1,292
1,937
6,674

AY 2016
1,219
1,777
6,228

Definition: Dual credit students are current high school students who are enrolled in a course through CLC that
allows them to earn credit for both high school and college.
Source: Dual Credit Report

District market share
Figure 21. District Market Share, All Credit Students

Figure 22. District Market Share, College Level Students
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Figure 23. District Market Share, Adult Education Students

Definition: Market share is the college’s headcount for the given fiscal year divided by the district population that
is 16 years of age and older; population figures are one year behind the fiscal year (e.g. FY15 figure is based on
the 2014 district population). Percent represents the ratio of the total population.
CLC Target: Return to CLC's highest market share from the past 5-years over the next five years.
Source: Southern Illinois University- Edwardsville (Index of Need Tables) and Annual Profile of Students

Equity
Figure 24. Fall-to-Spring Retention of Minority Students

Definition: First-time, full-time, degree or certificate-seeking IPEDS cohorts were tracked from their initial fall
term to the next spring term. Students who were retained include those who either graduated within the first fall
term or remained enrolled in the next spring term.
CLC Target: Close the achievement gap between ethnic groups by increasing the fall-to-spring retention rate of
all groups to 90% in 5 years (fall 2020 cohort).
Source: Data warehouse and IPEDS
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Figure 25. Progress through Developmental Math Course Sequence, by Race/Ethnicity

Percent Completing a
College Math Course in 2
Years

Developmental Progress in Math, by Ethnicity
25%
20%
15%
10%
5%
0%
2011-2013
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2012-2014
Black

Hispanic

2013-2015
Asian

Figure 26. Progress through Developmental English Course Sequence, by Race/Ethnicity

Percent Completing a
College English Course in 2
Years

Developmental Progress in English, by Ethnicity
50%
40%
30%
20%
10%
0%
2011-2013
White

2012-2014
Black

Hispanic

2013-2015
Asian

Definition: The percent of students in the main VFA cohort who successfully completed (i.e. received a grade of
A, B, C, or P) a college-level math or English course, within two years of entering the college (e.g. fall 2013 to
fall 2015), out of those demonstrating developmental need in math or English through placement test scores or
enrollment in a developmental math or English course.
Source: VFA
Figure 27. Progress through Developmental Math Course Sequence, by Gender

Percent Completing a
College Math Course in 2
Years

Developmental Progress in Math, by Gender
25%
20%
15%
10%
5%
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2012-2014
Male

Female
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2013-2015

Figure 28. Progress through Developmental English Course Sequence, by Gender

Percent Completing a
College English Course in
2 Years

Developmental Progress in English, by Gender
50%
40%
30%
20%
10%
2011-2013

2012-2014
Male

2013-2015

Female

Definition: The percent of students in the main VFA cohort who successfully completed (i.e. received a grade of
A, B, C, or P) a college-level math or English course, within two years of entering the college (e.g. fall 2013 to
fall 2015), out of those demonstrating developmental need in math or English through placement test scores or
enrollment in a developmental math or English course.
Source: VFA
Figure 29. GPA of Minority Students

*FY2016 figures are preliminary as of fall 2016 and subject to change. Final figures will
be reported in fall 2017.

Definition: The grade point averages (GPA) of Hispanic and African American men in relation to the average of
all other students, regardless of gender, in college level courses for the fall and spring terms of each fiscal year.
Explanation: African American and Hispanic male students have historically had the lowest GPA compared to
other racial ethnic groups and female students. Improving educational equity for African American and Hispanic
males is one component of CLC’s Strategic Plan.
Source: Data warehouse
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Goal 3: Promote Excellence in the Areas of Diversity, Global Engagement, Sustainability, and Wellness
as Strengths within the College and Lake County Community
Recruit and retain underrepresented students, staff and faculty
Figure 30. Faculty Race/Ethnicity Comparison

Figure 31. Faculty Gender Comparison

Definition: The proportion of the county minority population is calculated using a projection for the prior year
based on Census Bureau data. Percent minority represents the ratio of each minority group out of the total
population, including those with unknown race/ethnicity. Gender is defined similarly.
Source: Fall Enrollment Report, American Community Survey, and Human Resources

19

Figure 32. Administrative/Professional Race/Ethnicity Comparison

Figure 33. Administrative/Professional Race/Ethnicity Comparison

Definition: The proportion of the county minority population is calculated using a projection for the prior year
based on Census Bureau data. Percent minority represents the ratio of each minority group out of the total
population, including those with unknown race/ethnicity. Gender is defined similarly.
Source: Fall Enrollment Report, American Community Survey, and Human Resources
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Figure 34. Specialist Employee Race/Ethnicity Comparison

Figure 35. Specialist Employee Gender Comparison

Figure 36. Classified Employee Race/Ethnicity Comparison
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Figure 37. Classified Employee Gender Comparison

Definition: The proportion of the county minority population is calculated using a projection for the prior year
based on Census Bureau data. Percent minority represents the ratio of each minority group out of the total
population, including those with unknown race/ethnicity. Gender is defined similarly.
Source: Fall Enrollment Report, American Community Survey, and Human Resources
Figure 38. Employee Experience in Regard to Diversity on Campus

Definition: CLC developed and conducted an in-house employee diversity survey in fall 2013 to identify
perceptions and experiences with diversity, discrimination, and harassment at the college. As part of the survey,
employees were asked to indicate their agreement with the statement that “I feel welcome at the college.” This
item was revisited on the 2015 employee climate surveys to monitor changes in employee perceptions. This item
will be repeated in future employee surveys.
Explanation: This item is an indication of the overall climate surrounding the diversity of faculty and staff at the
college.
Source: Employee Diversity Survey
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Apply sustainable best practices through all college operations to minimize the college’s impact on
the environment
Figure 39. Campus Utility Consumption, by Peer

Definition: Energy cost per gross square-foot equals the cost of energy, divided by total square feet of building
space. This is an indicator of energy use on campus.
CLC’s peer institutions include: College of DuPage, Elgin Community College, Joliet Junior College, Moraine
Valley Community College, Oakton Community College, Triton College, Waubonsee Community College, and
William Rainey Harper College.
CLC Target: Reach the peer average by lowering utility cost per square foot to $1.70 in five years.
Source: ICCB
Figure 40. Estimate of CLC’s Carbon Footprint
Scope 1

Scope 2

Scope 3

Definition

Emissions generated on-site by
burning of fossil fuels and use of
chemicals

Emissions generated off-site and
purchased for use by the college

Emissions generated by
individuals commuting to and
from campus

CLC Sources
Measured

• Natural gas

• Electricity

• Gas & diesel fleet

• Paper purchased

• Full and part time faculty,
staff, & student commuting

• Refrigerants
• Fertilizers
Method



Facilities metering



Facilities metering



Mass Transit Survey, Fall ‘09



Natural gas budget



Purchasing bills and receipts



IEPR survey ‘15

FY 2014

4,762.04 MTC02e

15,359.35 MTC02e

11,314.66 MTC02e

FY 2015

4,487.40 MTC02e

15,637.38 MTC02e

10,902.46 MTC02e

FY 2016

3,936.92 MTC02e

13,026.07 MTC02e

10,349.52 MTC02e
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Definition: The above table shows FY 2014- FY 2016 Greenhouse Gas (GHG) calculations using the Campus
Carbon Calculator.
Source: Sustainability Plan

Global engagement
Figure 41. International Student Enrollment

Definition: F1 students are visiting students who are attending CLC on a student visa. The number of students is
an unduplicated count for each fall semester. These students are considered long-term students, those who are
expected to attend the college longer than one semester.
Source: Center for International Education
Figure 42. Study Abroad Participation

Definition: Study abroad students are those students who participate in programs or courses in countries outside
the U.S.
Source: Center for International Education
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Goal 4: Enable a Culture of Innovation, Excellence, and Continuous Improvement
Each year the college undertakes at least three new initiatives aimed at continuous improvement,
innovation and excellence. Campus initiatives are aligned with our obligations of accreditation with the
Higher Learning Commission under its Academic Quality Improvement Program (AQIP). While
fulfilling the requirements of the AQIP accreditation process, the college also voluntarily engages in
initiatives that foster improvement, innovation and excellence. Below are some examples of the
initiatives undertaken during the 2015-16 academic year.
AQIP project summary
Governance
This project addressed AQIP category 4: Planning and Leading as well as the college’s strategic
goal to “enable a culture of innovation, excellence, and continuous improvement”.
During the 2015-2016 academic year, the Governance AQIP team:








Documented the existing structure and flow of CLC’s governance process.
Assessed the college’s governance culture through surveys of both governance leaders and
all college employees.
Analyzed survey data to identify issues and improvement opportunities in CLC’s existing
governance process.
Defined criteria to determine which issues and projects are subject to governance.
Redesigned the governance structure to enhance participation, efficiency and accountability.
Created a centralized communication system to inform all employees of current governance
activity.
Aligned governance schedules to enhance efficiency and allow for increased collaboration
among committees and commissions.

The most noticeable changes as a result of the Governance AQIP project are a reformed
governance structure and a commitment to regularly communicating the progress of governance projects
to the college community. However, the most impact effect that the Governance AQIP project has
brought is the dialogue that was generated regarding the purpose of governance and collaboration in a
college environment. Through this project, the college discussed the difference between decisions that
employees make and issues that should be tackled by the college community. For the first time, the team
has generated guidelines regarding which projects should be researched through governance versus
which projects can be administratively handled through a department of the college. Through this AQIP
project, the team made a commitment to governance transparency and regularly communicated with
constituencies at the college regarding the progress of governance projects. Finally, the team attempted
to open governance participation to all. Through streamlining the administration of governance and
giving all employees access to presenting issues and opportunities to the GCC, the team hopes all
employees will utilize their gifts and talents to voice and research value-added opportunities that can
lead to innovation for CLC.
Source: AQIP Final Report
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Reading Climate at CLC
This project involved direct assessment of student reading abilities as well as survey research to
assess needs of faculty related to reading instruction and student reading behaviors. Student and faculty
on-line surveys have been completed, as well as the classroom based assessment. The last phase of the
project was mining the data for trends to develop data-driven interventions and share findings more
broadly at the college. Although the AQIP project intended to collect a baseline measure of student
assessment and a plan for faculty professional development is complete, the team intends to integrate
faculty professional development offerings, direct communications to students about reading, and
reoccurring assessment into the regular work of the college.
This project impacts the college’s strategic goal to “Advance student learning, success and
completion. The college will help students identify and work toward their educational goals and prepare
to participate in the workforce.” The team’s work directly affects this goal because reading compliance
has a direct effect on student learning. By identifying the challenges students face when trying to
complete their reading assignments, the college can develop specific interventions through academic
coaching, advising and faculty development.
Developing surveys, creating classroom assessments and rubrics and then collecting the results
of both research instruments took the majority of the year. As a result, the team did not have sufficient
time to use the information to create an impact at the institution thus far. However, the team made the
following significant developments:







Establishing a base line for measuring the Reading College Learning Outcome. Before this
project, CLC did not have a method for measuring student reading, or any base-line to
measure against.
Creating a Classroom based assessment. The college now has a faculty developed classroom
assessment and rubric for measuring the Reading College Learning Outcome, and can use
this as a model for measure other Learning Outcomes.
The team is developing an evidence-based faculty development and student outreach plan.
Despite the fact that student reading ability is a large concern of faculty in our institution and
across the country, very few studies have been done regarding the reading habits of students,
and what might be done to encourage reading completion. Other institutes might be
interested in learning about our processes and using or adapting our instruments to survey
their own campuses.
The college’s Assessment of Student Learning Committee has used this process to inform
development of a regular assessment process and schedule. Additionally, this AQIP project
will allow the Assessment Committee to review data associated with the assessment results
(e.g. why students choose to read or not read, what strategies are associated with the highest
student learning scores, what type of knowledge or skills faculty are interested in developing,
etc.) that can inform future work to improve student learning as well as future assessment
projects.

Source: AQIP Final Report

26

Sustainability across the Curriculum
This project directly addressed goals 3 (Ensure institutional sustainability and stewardship of
resources) and 6 (Build the college’s reputation as a premier educational institution) of the college’s
strategic plan. The project helped broaden the college community’s understanding and scope of
sustainability and the degree to which it is reflected in the college’s curriculum. It also supported the
expansion of sustainability content, application and process in both the classroom and in college
practices. The emphasis on sustainability will assist the college in becoming a leader in higher education
and sustainability and make sustainability one of the cornerstone principles that define its reputation.
The AQIP Sustainability Project accomplished all of its main goals. Foremost, we created a
survey for faculty with the goal of determining the extent of sustainability content, examples and
practice within their curriculum. Along with defining the degree of sustainability in the curriculum, the
survey was carefully designed to educate survey participants in the trichotomy of environmental,
economic, and social equity sustainability. Input from faculty, staff, and administrators was included
during the development of this survey. Also included in the survey development were representatives
from the college’s Institutional Effectiveness, Planning and Research Office and the Sustainability
Manager. The information garnered from this survey will be utilized to expand and promote the
inclusion of sustainability within the curriculum.
The team also developed a Blackboard-based resource for instructors with information and links
related to sustainability including curriculum development, textbooks, documents, videos, activities,
pedagogy, and more. Debra Rowe, Professor of renewable energies Oakland Community College near
Detroit Michigan and President of the US Partnership for Education for Sustainable Development,
presented a half-day workshop for 10 faculty on including and expanding sustainability in curriculum.
This is the first of what we plan to be a continuing series of presentations on sustainability and
curriculum.
One of the most important things the team learned is that the process of surveying stakeholders
can also be an opportunity to educate them on a specific topic. One of the main goals was to expand the
college culture’s concept of sustainability beyond the “green” aspects to include social justice and
economic sustainability. The most labor intensive part of this project was creating the survey. The team
carefully crafted the survey with enough information to delineate these discrete aspects of sustainability
so participants would have the knowledge to answer appropriately. The use of surveys as informative
media can be utilized in other areas of quality and continuous improvement in the future. The AQIP
Sustainability Project is continuing as a new project with new team membership for the college’s 201617 AQIP cycle. The 2016-17 project will:
1. Continue to expand the inclusion of sustainability in the curriculum through workshops
and conferences.
2. Further develop faculty resources to support this expansion.
3. Promote the development of the “Living Laboratory of Sustainability” on campus.
4. Educate the Curriculum Commission members on the role of sustainability in course
content.
Source: AQIP Final Report
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Operational Performance Measures
Student-Faculty Ratio
Figure 43. Student-to-Faculty Ratio

Definition: This ratio equals student headcount per faculty member for the fall term. The number of faculty are
based on full-time equivalency (FTE).
CLC’s peer institutions include: College of DuPage, Elgin Community College, Joliet Junior College, Moraine
Valley Community College, Oakton Community College, Triton College, Waubonsee Community College, and
William Rainey Harper College.
Source: ICCB

Student-Administrator Ratio
Figure 44. Student-to-Administrator Ratio

Definition: The student-to-administrator ratio equals the number of students per administrator during the fall
terms.
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CLC’s peer institutions include: College of DuPage, Elgin Community College, Joliet Junior College, Moraine
Valley Community College, Oakton Community College, Triton College, Waubonsee Community College, and
William Rainey Harper College.
CLC Target: Reach peer average number of students per administrator within 5 years. This can be achieved by
increasing the number of students enrolled.
Source: ICCB

Space Utilization
Figure 45. Peak Classroom Utilization, Mornings

Figure 46. Peak Classroom Utilization, Afternoons
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Figure 47. Peak Classroom Utilization, Evenings

Definition: Morning peak times are 9:00am-12:00pm and evening peak times are 6:00pm-9:00pm. All general
purpose smart rooms are included, but specialty spaces (such as labs, computer labs, or conference rooms) are not
included.
Source: Educational Affairs

Grant Funding
Figure 48. ICCB Grant Revenue

ICCB Grant
Revenue

Actual FY
2013

Actual FY
2014

Actual FY
2015

Budget FY
2016

Budget FY
2017

$13,405,909

$10,286,968

$10,354,645

$9,986,553

$8,444,681

Definition: The amount of ICCB grant revenue is based on receipt of dollars from the state of Illinois.
Source: Annual Budget Fiscal Year 2017 Report

Foundation Fundraising
Figure 49. Financial Aid Funds Raised

Financial Aid Funds Raised
by Source
Contributions and gifts
Special events revenue
Donated services
Other noncash donations
Total public support

FY 2013

FY 2014

FY 2015

FY 2016

$924,082
$269,466
$369,961
$88,626
$1,652,135

$576,617
$291,264
$473,447
$31,560
$1,372,888

$813,906
$351,541
$746,961
$179,215
$1,923,072

$1,134,608
$348,982
$758,461
$46,315
$2,140,778

Definition: The revenue by categories represents private donor data to the CLC Foundation.
Explanation: FY 2016 totals are preliminary amounts while FY 2013-2015 are the audited amounts.
Source: Audited Financial Statements
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